
Transcript Divas 
  www.transcriptdivas.co.uk 
 

 - 1 - 

CLT_29_01-FINAL 
 
[Start of recorded material] 
 
Hello and welcome to the Child Language Teaching and Therapy podcast series.  Our 
fifth podcast is based on an article by Natalie Hassen, Bernard Camilleri, Caroline 
Jones, Jodie Smith and Barbara Dodd on discriminating disorder from difference using 
dynamic assessment with bilingual children published in Child Language Teaching and 
Therapy, volume 29, issue 1.   
 
Nicola Botting: I’m Nicola Botting and I’m here with Bernard Camilleri and 

Natalie Hassen at City University London to talk about their 
recent paper that was published in Child Language Teaching and 
Therapy.   

 
 In this paper you introduced the DAPPLE.  What does this stand 

for and what is it used for? 
 
Bernard Camilleri: OK, the word DAPPLE stands for Dynamic Assessment of 

Preschoolers’ Proficiency in Learning English.  As the name 
suggests it is intended to be used with young children in the 
preschool and early school years and we feel it can be used with a 
wide range of children for whom there might be some initial 
concern about their English language skills and it is not restricted 
to bilingual children, but in this context and in this paper it has 
been presented as a way forward to distinguish language 
impairment in bilingual children.    

 
Nicola Botting: And both of you have done previous work in dynamic assessment 

and this is a relatively new topic in speech and language therapy.  
Can you tell us more about what dynamic assessment is all about? 

 
Natalie Hassen: Yes, the DAPPLE is a test of learning potential and this is the 

aspect of assessment that defines a dynamic assessment.  So a 
static test, which is usually the way a standardised test is carried 
out, evaluates what the individual already knows or how he is 
able to complete the task, in this a case a language task.  The 
dynamic assessment, however, looks at the response to learning 
which we sometimes call ‘simuability’ to see whether they’re able 
to learn from prompting and what kinds of cues or facilitations 
they find helpful.   

 
Nicola Botting: So what was the thinking or inspiration behind devising the 

DAPPLE? 
 
Bernard Camilleri: Well, as Natalie mentioned, the defining feature of any dynamic 

assessment is that you are looking at the individual’s potential to 
learn or to develop a skill rather than their current level of 
performance.  We felt that this would be particularly relevant 
when assessing young children’s language skills for whom 
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standardised or static assessment that only looks at a child’s 
correct or incorrect responses might simply not give you the right 
information about that child’s underlying abilities.  This becomes 
particularly difficult and particularly relevant when you have a 
child who has had limited exposure or a different type of exposure 
to English whether because there are other languages in the 
child’s environment or for other social or cultural reasons.   

 
 So, you could say that the DAPPLE came together from the 

clinical need to distinguish children who have a language learning 
impairment from those who might appear delayed because of 
limited exposure, particularly bilingual children, or other children 
who have had a different exposure to English.    

 
Nicola Botting: Excellent.  Can you explain a little bit more about the use of 

dynamic assessment in this way?   
 
Natalie Hassen: The assumption is that the children who do not have language 

problems per se that come from different cultural backgrounds 
and speak English as a second or additional language perform 
poorly on language tests because of that lack of experience and 
exposure to the language of the test.  When they’re given 
adequate prompting such as in a dynamic assessment they 
demonstrate that they are able to learn the language effectively.  
Child with language impairments, on the other hand, struggle to 
grasp a language easily and may require a greater amount of 
prompting or scaffolding in order to achieve the criterion task.  So 
the dynamic assessment differentiates the two groups on the basis 
of their stimuability or their responsiveness to the learning 
opportunity.   

 
 So if, for example, we use a graduate prompt method, we start by 

giving the least amount of support and only increase the cues if a 
child needs them, so we can find out the minimum amount of 
support they need in order to succeed with the task.  Child with 
more severe language learning difficulties might need more 
prompts or more specific prompts in order to achieve it and then 
they’re given a score for the number of cues or the level of 
prompts that they require.   

 
Nicola Botting: I see.  So, now, the DAPPLE in itself has three separate 

components and these seem to link with previous publications by 
yourselves and Barbara Dodd - it is the way it was devised? 

 
Bernard Camilleri: Yes.  It is linked to the research that each of us has previously 

done.  The DAPPLE in fact incorporates a dynamic assessment of 
vocabulary that I had developed for use with pre-school children, 
as is being used in this case and Natalie had previously carried out 
dynamic assessment research on sentence structure with all the 
children, but I think the three of us, myself, Natalie and Barbara 
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felt that it would be important to capture pre-school children’s 
potential for learning language across a range of areas, for the 
reasons I mentioned previously really the fact that a number of 
children experienced language delays in the early years but it is 
very difficult to determine early on whether they are likely to 
experience persistent difficulties, particularly if English is not 
their only language. 

 
Nicola Botting: OK.  So can you tell us a little bit more about those different 

sections of the DAPPLE? 
 
Bernard Camilleri: Sure.  I will start with the assessment of vocabulary.  First there is 

a static pre-test, we refer to assessments where child’s 
performance is measured without assistance as static in this case, 
so there’s a static pre-test of children’s receptive vocabulary quite 
similar to, let’s say, a British picture vocabulary scale, a BPVS 
where children need to point to the vocabulary items that are 
named to them and this gives an indication of the child’s current 
knowledge, the words that they know and the ones they don’t 
know and it helps us therefore identify some words that we can 
target that the child doesn’t know.  These words are used then in 
the interactive, the dynamic part of the assessment, together with 
some easier words.   

 
 Child essentially play a posting game where they are presented 

with picture cards of the easier words as well as the target harder 
words and the child is placed in a position to figure out which 
ones are the new hard words and match them to the spoken word 
and to the picture, of course.  They are given increasingly assisted 
prompts as Natalie mentioned earlier starting with minimal 
prompting and then increasing the assistance and then they are 
also given opportunities to name the words that they’ve been 
exposed to.  When they chose the pictures they want to post, they 
have to first name the word and then they can post it.  So, 
essentially, the assessment looks at the amount of assistance that 
the child needs to establish that initial link between the word and 
the picture and then it looks at their ability to retain that word and 
to actually say it or to actually find the correct picture when they 
hear the word spoken.   

 
  Natalie Hassen: The phonology component was adapted from the deep which 

always contained a measure of simuability which is a form of a 
dynamic test.  The children are asked to say some of the words 
from the deep from the pictures and then they are asked to repeat 
the words from a model.  So modelling the sound for a chart 
imitate is a cue which some child might be able to use in order to 
correct their own sound production which suggests that they are 
readily modifiable or they have a good prognosis to improve.  
Other children might need more specific cues and they go onto 
getting more instruction about how to produce the sound before 
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the post test which looks at a repeat of their initial group of 
words.   

 
 The expressive language component is rather loosely related to 

the sentence formulation task that I use with older children with 
language impairments in the DAS published last year.  Basically 
both tasks aim to assess a child’s ability to formulate the key 
elements of a sentence.  In the DAPPLE the targets are three 
element sentence, the subject verb object sentence or a four 
element sentence in response to a picture.  If the child can’t 
provide this spontaneously he is prompted, first with open 
questions and then with a request for imitation which is more 
directive and he is scored according to which level of cue elicits 
this target sentence.   

 
Nicola Botting: OK.  So you trial the DAPPLE, what were your findings of 

trialling the DAPPLE? 
 
Bernard Camilleri: Again, starting with the vocabulary section, in brief what we 

found with the vocabulary assessment was that bilingual children 
who had been referred to speak to a language therapist needed 
greater assistance to identify targeted words, the targeted pictures 
in the first place.  They were also less likely to be able to name 
the items.  This was the discriminating measure, if you like.  
Receptively they were able to find the items but expressively they 
were less able to actually say the words that they had had an 
opportunity to learn and this is actually quite similar to findings 
from another piece of research that I carried out with pre-school 
children using a very similar assessment.  In fact the assessment 
that was used as a starting point for the vocabulary section of the 
DAPPLE.   

 
  Natalie Hassen: In the expressive language task the bilingual control group 

children, the children for whom no concerns had been expressed, 
performed better than the children who had been referred to 
speech and language therapy.  All the children in both groups 
improved at the post test suggesting that the cuing format that I 
had given them does assist them to develop, but what was 
significant was that the control group children required fewer cues 
to succeed in the task than the children, who we call the ‘caseload 
children’, the ones who had been referred to speech and language 
therapy.   

 
 The phonology task was a little bit different because the caseload 

children started with a lower percentage phonemes correct than 
the control group, so they had more scope to improve.  So 
correspondingly they showed a greater amount of the pre-test 
change than the control group.   
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Nicola Botting: So those are really interesting findings.  What are the clinical 
implications of these? 

 
Natalie Hassen: Well if the DAPPLE is found to be a reliable indicator of 

language impairment in bilingual children as the preliminary 
study has suggested it should be, then it may become a useful 
addition to the battery of assessments available to clinicians who 
work with young children with mixed culture and linguistic 
backgrounds.  It is not intended to be used exclusively as a way of 
classifying children into categories but it should be used alongside 
other ways of assessing children and other sources of information 
so we can build an overall profile.  So as we teach our students, 
dynamic assessment should be used in conjunction with other 
assessments and not instead of them.  Also the [unintelligible 
0:11:43.5] recommend the children are assessed in both English 
and their mother tongue or additional language or indeed in all of 
their languages and in line with those recommendations we 
advocate that other assessments are also used and interpreters 
contribute to the assessments if they’re available and the findings 
of all of these sources of data are combined with the findings of 
the dynamic assessment.   

 
Nicola Botting: So what are the future research implications of the paper? 
 
Bernard Camilleri: Well, as Natalie said, the preliminary findings indicate that the 

dynamic assessment can be used to distinguish between children 
that children with impairment do respond differently to the 
learning opportunities that are given to them when compared to 
other children, even children with similarly limited language 
abilities but language performance but due to other reasons.  
Nevertheless, of course, we do need to validate these findings 
further.  This was a relatively small scale study and in particular if 
we’re going to use the DAPPLE or recommend the use of the 
DAPPLE more widely we need to validate this tool in particular.  
I feel there are two complementary ways in which this can done. 
On the one hand we want rich detailed information about 
individual cases, so case studies, perhaps multiple case studies 
could be used which give us an opportunity to explore who a 
child’s profile on the dynamic assessment but also on the other 
sources of information like Natalie said and not just dynamic 
assessment, how that then is followed up with their progress in 
therapy, their progress over time and therefore we can find out 
how clinically useful the assessment was in informing that 
process.   

 
 In an ideal world we would also be able to assess a large group of 

children, perhaps a whole cohort of children both those for whom 
there is a clinical concern but also those for whom there are no 
expressed concerns and by doing so we can actually determine to 
what extent the dynamic assessment correctly identified children 
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both as impaired, language impaired, but also as typically 
developing, so really getting the sensitivity and specificity, if you 
like, of the assessment process.   

 
 Nicola Botting: Thank you both for a really interesting discussion about your 

paper. 
 
Bernard Camilleri: Thank you very much.  
 
 
That brings our podcast to an end.  You can find out more information about the article 
at the CLT website, clt.sagepub.com.  
    
[End of recorded material] 
 


