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 [Start of recorded material] 
 
Moderator: Hello and welcome to the Sage podcast the Journal of  Child 

Language Teaching and Therapy. In our podcast today we have 
Joyce Stackhouse and Janet Wright discussing their special issue 
published in Volume 27, Issue 2 of the Journal on evaluating 
intervention and service provision in schools for children with 
speech, language and communication needs. 

 
Welcome to this podcast. You’re listening to Janet Wright from 
De Montford University - Leicester, and Joyce Stackhouse from 
the University of Sheffield, and we’re here to talk to you about 
the special issue of child language teaching and therapy, Number 
27, June 2011, entitled Children’s Language and Communication 
Needs, Evaluating Intervention, and Service Provision in Schools. 
And we were involved in the development of this conference so 
we’ve been asked to talk to you about how the conference came 
about, how the special issue came about, and highlight some of 
the interesting points that you would gain from reading this issue. 

 
Joyce Stackhouse: I think we realized that there’s a real challenge for schools’ staff 

working with such a wide range of children with speech, language 
and communication needs.  These needs might be because of 
socio-economic backgrounds, different cultures’ languages, or 
because of specific speech and language difficulties. And so this 
conference was to bring people together to talk about how to 
evaluate practice in real life settings and that’s what the journal 
reflects. 

 
Janet Wright: Joyce and I have worked together on a range of research projects, 

evaluations and developments of training packs over a number of 
years. We were having a conversation about the challenges of 
evaluating our intervention, both in the field of speech and 
language therapy and in educational settings and it was during 
this conversation that we thought, well, actually, it would be 
really great to get lots of different people together and talk about 
this; why don’t we have a conference? And we had further 
conversations with our colleagues, Judy Clegg and Maggie Vance 
who are editors of Child Language Teaching and Therapy and 
they thought that this was a great idea for a conference but they 
also thought it would make an excellent issue of the Journal, and 
we then went forward and planned the conference and will talk a 
little bit about that in a minute, but we’re very grateful to have 
some support from Sage Publications for the conference and that 
helped us to ensure that practitioners were able to attend from a 
wide geographical area. The conference was held at De Montford 
University and we were delighted that Professor Jeff Lindsay and 
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Professor Julie Dockeral agreed to be keynote speakers on the day 
and we had other presentations from four practitioners: two 
speech and language therapists, Wendy Wellington and Jenny 
Layden and two teachers: Liz Croskey and Jane Hutchinson. 

 
Joyce Stackhouse: What was interesting about these presentations is that they 

actually reflected different levels of service delivery so, for 
example, there were children who were known to Speech and 
Language Therapy because of their communication difficulties 
involved in an evaluation project of using alternative 
communication.  But there were also groups, small groups of 
children who were not in Speech and Language Therapy that had 
delayed language development and were from socially 
disadvantaged backgrounds. And then another aspect of the 
evaluation was at a whole school level, completely inclusive and 
involving a range of education staff. The paper focusing on the 
whole school approach focused in particular on senior staff and 
coordinators. 

 
Janet Wright: One of the things that really interested me is reading this issue of 

the Journal has been the aspects of collaborative working. So 
you’ve got some of the papers that identifying where 
collaboration is occurring as a result of training, moving to a 
whole school approach while they’re evaluating their 
intervention, to collaboration at a real macro level. When Jeff 
Lindsay is looking and acknowledging that there’s data out there 
but the health service and education service need to talk to each 
other, need to share that data, and he really highlights the 
difficulties when the data is not in a similar format, that 
terminology varies from geographical location to geographical 
location and that makes it very hard for us to look at what’s 
happening in a consistent way. So I think people will find that 
quite challenging to think about and to be able to read about and 
to pick up the references for that when they’re doing their own 
evaluation of intervention. 

 
Joyce Stackhouse: A particularly useful aspects of this Journal is the transparency of 

the different methods used to evaluate practice. Anyone who’s 
involved in having to evaluate their own practice will be able to 
see what challenges there were and how these were met. Methods 
used included questionnaires which were not only completed by 
the education staff, but also by pupils themselves. Standardized 
tests and informal assessments have also been used and 
interviews. So there’s many different approaches that you can 
take when evaluating practice and this Journal charts some of 
those examples.  

 
Janet Wright: In the introduction that we wrote for this issue of the Journal, we 

highlighted some of the common themes and we’re just going to 
spend a little bit of time talking about those now One of the things 
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that stands out from the findings is the challenges of evaluating 
your intervention and trying to do that is as objective a way as 
possible within the pressures of time, and given our work in 
health, given our work in education, time is always going to be a 
scarce commodity and it’s something that we have to live with, 
but I think it was interesting to be aware, wasn’t it, Joyce, of the 
impact that people’s growth in knowledge had on their awareness 
of needing time. 

 
Joyce Stackhouse: Yeah, that was very striking actually, that people felt actually they 

needed more time following training, following increased 
awareness, to actually support children with SLCN and that gave 
them a voice to ask for that time. I think also what was very 
interesting in the whole school approach paper was that the 
coordinators who were supporting other staff were able to fulfil 
their role much better if they had dedicated time to do that rather 
than fit it in with all their other commitments and that seems to be 
something that needs to be discussed in the school situation about 
prioritizing these roles. 

 
Janet Wright: Yeah, one of the other things that interested me was looking at the 

range of approaches here, when we have pupils being involved, 
teaching assistants being involved, Speech and Language Therapy 
assistants, and you’re looking at people who haven’t had a great 
deal of professional training, like teachers like Speech and 
Language therapists and one of the things that training offers, 
whether that’s at a micro or macro level, is it enables people who 
receive the training to feel more confident; they’re able to say, 
well, why are we doing this?  What’s the purpose of that? And I 
think that came through as well, didn’t it, and we’ve seen that in 
some previous work that we’ve done, that it gives people 
confidence to be able to ask questions. 

 
Joyce Stackhouse: Yeah, I thought that was, again, an interesting point that came 

through in the papers, that, for example, working with teaching 
assistants, they actually have a lot of skills and experience 
supporting children with SLCN, often more than their teacher 
partner because they have the opportunity to see children in 
smaller groups and also to talk with the speech and language 
therapist. I think quite an interesting finding was that the teaching 
assistants, even before training, may have more knowledge about 
supporting SLCN than their teacher partners but were actually 
much less confident about it following training than confidence 
increased, and I think what Janet and I found on previous projects 
we’ve done together, is how teaching assistants have empowered 
by training and collaborative working and what came through on 
another paper was the importance of teachers and teaching 
assistants being involved in training together, to share the 
expertise and skills they’ve got and just to have that time out to do 
that. That also links with a really important point that came 
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through on training, that isolated training is not going to have an 
impact in the short term and certainly not the long term, but 
what’s really important is the mentoring and support of school 
staff that can be offered post specific training days to ensure that 
good practice is embedded in every day school life which is a 
really difficult thing for the school staff to do, and so ongoing 
support and mentoring is key to successful support for children 
with SLCN. 

 
Janet Wright: One of the key messages that I’m taking away from this special 

issue that has an application into practice and talking to parents, is 
the message from the paper by Julie Dockeral and colleagues 
which gives us information about the performance of older 
children and what they’re able to achieve when they face their 
first round of public exams. We haven’t had this kind of data 
before and to be able to talk to parents and families of young 
children and have some information that we can give them about 
their children’s future achievement has to be something really 
valuable that’s come out of this research and that’s one of the 
things I’m going to take away. What about you, Joyce? 

 
Joyce Stackhouse: Well, I think another key message has got to be the importance of 

ongoing training and support for school staff who are dealing 
with, as you said at the beginning, a really wide range of children 
and one key, I think, point that helps the success of this is to 
ensure that there is the support of the head teacher and the senior 
management team in the school in prioritizing training, mentoring 
for staff working with children with SLCN and to try and 
implement some kind of evaluation in order to seek further 
support and resources in the future to support children with 
SLCN.  I think that’s a really important message. 

 
Janet Wright: Right, and in this year, which is the national year of Speech, 

Language and Communication Needs, which was part of the 
government’s recognition of the importance of this area, 
following the publication of the [sl Birco 13:16:7] Report, we’re 
delighted to see this edition of Child Language Teaching and 
Therapy. 

 
Moderator: That brings our podcast to an end. Thank you for listening and 

thank you to join Janet for their special issue. Child Language 
Teaching and Therapy is published three times a year by Sage 
Publications. For more information, please go to the general 
website at clt.sagepub.com. 

 
 
 
 
 
 



Transcript Divas 
  www.transcriptdivas.co.uk 
 

 - 5 - 

  
 [End of recorded material] 
 
 


